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The effect of self-concept on academic achievement of low
socio-economic children was investigated. The study was to
determine the relationship between the self-concept to the
academic achievement of the culturally deprived child in the
sixth grade at Carver Elementary School in Terrell County,
Georgia. The total sample population consisted of one hundred
sixth grade students randomly selected from the school free lunch
program. They were selected on the basis of their low socio-
economic background and low academic achievement in mathematics.
Sixty-two girls and thirty-eight boys were selected. The one
hundred students were administered the Walter W. Hudson
Children's Self-Concept Scale and the Iowa Basic Skills Test in
Mathematics. The underlying primese that there was a correlation
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The academic achievement of children from deprived
environments has aroused genuine concern and interest in
recent years. Lower class children as a group tend to fall
below national norms in achievement, and' it is generally
believed that they have negative attitudes toward self and
academic learning (Greenberg, 1965).
As a child develops, he formulates a self-concept; he
develops an identity. As he becomes increasingly aware of
himself, he somehow learns to differentiate between self and
self-ideal. He must learn to cope with his own expectations
as well as those of peers and significant adults. He must
learn to recognize and accept his liabilities as well as his
assets if he is to succeed in today's world (Dirkmayer,
1973).
Those fortunate people who have developed some degree
of self-actualization have positive views of self. They
tend to see themselves as liked, wanted and worthy. They
tend to see themselves as "able to."
"Adequate persons, feeling able, can more
effectively assess their strengths and weaknesses;
act on their needs for self improvement; handle
their feelings constructively; initiate change as
well as accept change; assess situations and
design approaches to them; revise their values and
establish new value goals; cope with problems
inventively as well as realistically; stockpile
successes as guides to future self direction;
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accept and set reasonable, realistic situational
limits; keep growing steadily in their desired or
chosen ways; and reach out and up for peak
experiences" (Association for Supervision and
Curriculum Development, 1962).
But all children do not think positively of self,
mainly because of early home experiences. All children do
not feel liked, wanted, acceptable, able, dignified, or
worthy. It is very difficult for a person to feel liked
unless somebody likes him or to feel wanted unless somebody
wants him. Neither can he feel able unless somewhere he has
experienced some success. A child can not feel important
unless he is important to someone (ASCD, 1982).
The culturally deprived child often has not known these
qualities because he comes from an environment where these
variables are not a reality.
There are 672 children enrolled in the fourth, fifth,
and sixth grades at Carver Elementary School. The majority
of these children come from culturally deprived homes. One
hundred percent of these students are eligible for free
lunches. One hundred eighty-nine of these children are on
A. F. D. C. welfare roles (Terrell County Needs Assessment,
1988).
Educators and research workers have worked endlessly to
determine the relationshiop between self-concept and
academic achievement. Additional research on this subject
is needed; consequently, the subject is of genuine interest
in the present study.
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Statement of the Problem
The purpose of this study is to determine the
relationship between the self-concept to the academic
achievement of the culturally deprived child of the sixth
grade students at Carver Elementary School in Terrell
County, Georgia.
Significance of the Study
This study is significant for the following reasons:
1. It will provide the classroom teacher with
knowledge of the relationship between self-concept and the
academic achievement of sixth grade students.
2. It will provide information that will be useful to
the county curriculum director in planning courses of study
for culturally deprived students.
3. It will provide further insight into the possible
causes of poor academic achievement made by Terrell County
students which would be beneficial to principals,
superintendents and board members.
4. The findings will be of value to parents in
identifying possible causes of. poor academic achievement.
5. The information that is found would be of benefit
to all special teachers and aides (as well as the classroom
teacher) in helping to plan more positive classroom
approaches in every area.
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CHAPTER II. REVIEW OF RELATED LITERATURE
Since the development of an individual's self-concept
is one of the most vital areas of human growth, educators
concerned with the academic achievements of students have
become increasingly congnizant of the relationship of a
positive self-concept and the academic achievement of
children who come from culturally deprived situations
(Shinn, 1972).
In his writings for the 1962 A. S. C. D. Yearbook,
Arthur Combs said:
"The self-concept, we know, is learned.
People learn who they are and what they are from
the ways in which they have been treated by those
who surround them in the process of their growing
up. People discover their self-concepts from the
kinds of experiences they have had with life."
Carl Weinberg (1971) in his book, "Education and Social
Problems", asserts that education is the major vehicle
through which the generation-to-generation poverty cycle can
be broken. It is essential that the school provide first
the motivation and then the skills, abilities, and knowledge
that poverty children require to break free from the
demoralizing and crippling effects of deprivation.
In a study done by Greenberg, Gerver, Chall and
Davidson (1965) involving some 115 fourth grade Negro
children from one public school in a severely depressed
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urban area in New York, the attitudes of the children from a
deprived environment toward achievement related concept was
investigated.
The Metropolitan Primary Reading Test was administered
and subjects were then classified into three groups on the
basis of grade equivalent scores. The groups were
classified as "Good Achievers," "Average Achievers," and
"Poor Achievers."
A semantic differential instrument was used for
attitude measurement using Osgood's techniques, consisting
of 13 concepts to be treated on eight three point adjective
scales. These concepts included people who may be important
in achievement behavior as well as specific aspects of
school. Several non-school items were included for
comparison and to mask the pmrpose of the instrument.
The findings revealed that this group of Negro children
from a deprived environment expressed generally favorable
attitudes, particularly toward important authority figures.
Their ratings to evaluation scales of the semantic
differential were somewhat higher than their potency scale
ratings. In most instances, the poor achievers assigned
more positive ratings than the better achievers, producing
significant achievement differences in the evaluation and
potency scales.
It was concluded that the relatively high favorable
ratings of the poor achievers might stem from their greater
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defensive needs. The good achievers seemed to demonstrate
greater critical ability, self-confidence and realtiy
orientation which may be related to their success in school.
Low achieving pupils of Paw Paw School District
(Trowbridge) in Michigan were subjects of a project funded
under Title III of the Elementary and Secondary Education
Act. The project was based on the premise that a low self-
concept can handicap a child's academic and social
achievements to such a degree that a pattern of failure,
frustration and "school drop-out" is evidenced. The project
design included the development of a 12 months program in
three phases: (1) summer sessions, (2) a two week camping
program, and (3) the school year program with its provisions
for a personalized curriculum, self-paced instruction, on-
the-spot counseling, and a continuous progress concept.
Results indicated that the two-week camping program was the
most valuable total unit of the project and self-pacing its
most valuable single element.
Norma Trowbridge (1969) made a longitudinal
investigation over a four years period. Trowbridge used the
Coppersmitn Self-Esteera Inventory and considered this under
a large, federally funded Title III project. It was found
tnat children of low socio-economic status scored
significatly higher than children of middle socio-economic
status.
Clark and Trowbridge concluded a similar study in 1971
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to determine whether the 1969 Trowbridge findings were
compounded by other variables such as race, age, and density
of population. Major revisions in this study were: a
larger sample, more closely supervised test administration
and a collection o.f additional personal data on each subject
(age, race, sex).
The criteria for determining self-concept was Stanley
Coopersmith1s Self-Esteem Inventory. The Coopersmith
instrument was chosen primarily because of its wide use,
because of the body of normative data available, and because
it had proven effective and workable in earlier
investigations.
The mean of children's scores on the Coopersmith Self-
Esteem Inventory showed 74.1 for the low Socio-Economic
Status subjects and the mean for middle Socio-Economic
Status subjects was 68.4.
The study expanded to teacher-student conferences to
determine why students responded as they did on each item.
Two major reasons why low socio-economic children felt
better about school were brought out repeatedly in the
discussions. On many items low socio-economic children
seemed to expect less of themselves in school having a lower
aspiration than middle socio-economic children. They
perceived parents, teachers, and frienas as expecting less
of them. A common response was that the child felt happy
with the way he was behaving so he saw no need or reason to
Self-Concept
8
compete for higher levels.
The second reason low socio-economic children felt
better about school was that when they perceived their
school experience as poor, they did not internalize the
experience as their own, so this did affect their own self-
concepts. Middle socio-economic children; however, tended
to view the short comings^of the school experience as being
their own fault. They felt that school was important, so
when school was not perceived as being important, their own
personal self-concepts were damaged.
Trowbridge cited Zirkel and Moses (1971) in their
recent review of self-concept studies that reasons for
inconsistencies seem to be varied and diverse. Some of
these may be attributed to differences in definitions,
instruments, research designs, age groups, regions, times,
and the inaividuality of human beings which defies
categorization.
Coleman (1966), McDaniel (1967), and Scott (1969)
concluded that there is no significant difference in self-
concept of children of different socio-economic status.
A number of persons have postulated that children of
low socio-economic status do actually reflect the negative
image that society holds of them according to studies made
by Ausubel and Ausubel, 1963; Ericson, 1963; Witty, 1967
(Trowbriage).
Though the findings and research results vary, the
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notion that self-concept is an important variable in
academic achievement and school performance as well as in
life is widely accepted}
Dr. Robert J. Havinghurst (1969), an avid writer on
"Curriculum for the Disadvantaged" states that economically
disadvantaged children have difficulty in the school system
for two reasons:
1. Their family environment limits their perceptual,
conceptual, and linguistic experience in their early years,
thus preparing them poorly for school.
2. Teaching methods in the schools have not been well
adapted to the learning styles of economically disadvantaged
children.
After extensive work and studies on schools for the
disadvantaged, Dr. Havinghurst recommends the following
conclusions if curriculums for the disadvantaged are to be
upgraded:
1. A pre-school program of at least one year's
duration aimed at improving the cognitive and language
development of disadvantaged children.
2. More effective methods of rewarding disadvantaged
children for effort and achievement in school.
3. Creating and maintaining an orderly classroom
regime which is initiated by the teacher.
4. A small adaption of the ordinary school curriculum
made to fit specific knowledge deficiencies and self-image
needs of disadvantaged children and youth.
Dr. Havinghurst•s line of reasoning suggests that there is
no special need for a special curriculum for the
disadvantaged child.
Dr. Havinghurst in his article, "Curriculum for the
Disadvantaged" cites Dr. Herbert Kohl in the book, "36
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Children" and describes his experiences in a Harlem ghetto
school as he worked with 36 Negro slum children who were
below average in academic skills. The children were
encouraged to write about their fears, their hates, and
their likes about the bad and good things they experienced
in their homes and streets. The results were successful in
that the students added to their vocabulary by writing and
telling orally of their experiences. Kohl attached school
learning to the impulses of the children and thereby made
school relevant to them, but Kohl admits that there are
limitations as to how far this kind of reward will carry a
child's learning because of cultural deprivation if he is
motivated only by his drive to express his feelings or to
satisfy his curiosity.
The goal of education for all children, rich or poor,
from literate or illiterate families, is the same if it is
expressed in general terms. The goal is to help the child
become a competent and happy person in a democratic,
productive and increasingly urban society. There should be
no distinction between social classes. There are common
goals of competence and happiness in a productive and
socially integrated society. Children will differ
individually, because of social group differences as they
progress towards their goals. The school's mission is to
help all children develop a positive self-concept so that
they as individuals can move towards these common goals.
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Carrol Krause (1972) asserts that a person-centered
evaluation enables teachers to create a safe learning
climate for children. Person-centered evaluation is based
upon trust and openness rather than fear of mistakes and
failure. If a child is to build a positive self-concept, he
must be accepted as a person with feelings which are
inalienable his and these feelings should not be reduced or
made insignificant. If a child is to build a self-concept,
he must be given the freedom to face and find solutions to
his own problems. A person-centered evaluation allows a
person to move forward, thus becoming more independent and
mature person, eliminating any threat to the child's own
personal self-concept.
Greenberg (1965) in a study which investigated
differences between good and poor achievers from a lower
class, or disadvantaged environment found that poor
achievers in a population of fourth-grade, urban lower class
Negro children expressed more positive attitudes than the
good achievers toward a number of school and authority
figure concepts based upon a semantic differential
instrument. No significant differences were observed in the
ratings of "myself". A Self Appraisal Scale was also used.
The good achievers were clearly more favorable in their
ratings than the poor achievers.
These semantic differential findings generally held up
a large scale of a similar population of fifth graders in
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the Davidson and Greenberg (1967) study.
The poor achievers have significantly higher ratings
than the good achievers to school related concepts in both
studies. In both of the Greenberg studies, (1965 and 1967),
there was a significant finding for the rating of the self,
with the poor achievers assigning more favorable ratings
than the good achievers on the potency factor. Greenberg
contended that respondents in general tend to rate more
positively than negative, which could account for the higher
scores of the poor achievers. The high ratings of the poor
achievers might stem from their greater defensive needs,
especially in the academic area which may be highly anxiety
provoking and threatening to them. The good achievers seem
capable of more realistic and even critical appraisals.
In response to Greenberg1s comments on "Self-Perception
of Disadvantaged Children", Soares and Soares (1970) made a
reply in a recent article, and asserted that lower socio-
economic children often have fewer pressures and lower
expectation levels are placed on the children of
disadvantaged groups. These groups do not look upon
themselves in negative ways. This accounts for their
positive scoring. The opposite should not be unexpected
the more materially advantaged middle class group as this
group can look at themselves more critically in a
constructive manner.
Soares and Soares states that what is needed is more
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research on the disadvantaged in different existing
situations.
Purkey (1970) in his book indicates that self-concept
and scnool activities are closely related. It is stated
that "self theory is neither an established fact nor an all-
inclusive theory of human existence." He states that some
students who esteem themselves highly do not achieve highly
in school, and some researchers have focused an inevitable
relationship between self-esteem and scholastic success and
that the overwhelming body of contemporary research points
consistently to the relationship between self-esteem and
academic achievement, and suggests strongly that the self-
concept can no longer be ignored by parents and teachers.
Martin Lansman (1968) explored two main points in his
study. The first problem attempted to determine whether
there existed a positive relationship between negative self-
image of Negro children and their academic level. The
school problem attempted to determine whether there would be
a positive relationship between negative self-image of Negro
children and school attendance.
A
Using Negro and white elementary students in a New York
community that had a racially integrated school system, but
a segregated housing pattern, and using Negro and white
sixth graders who were matched on the basis of their first
grade records according to sex, intelligence quotient (85-
105) and occupation background of the major breadwinner, the
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investigator then analyzed both scores of achievement tests
taken in the sixth grade and the attendance figures of each
child from first to sixth grade.
The results showed that when all the Negro achievement
test scores on the Iowa Test of Basic Skills were computed
with all the white achievement test scores, the Negro
achievement test scores were significantly lower than the
white. The Negro female scored significantly lower than the
white females. There was no significant difference between
the Negro male and white male.
The study showed that forty-eight Negro children tested
achieved significantly lower than the white students. One
corrollary of this conclusion is that an elementary school
which has been integrated for over fifteen years with
competent staff, teachers, and programs still produces Negro
students who score significantly lower than their white
classmates. This indicates that full racial integration of
a school may not be enough to counteract the negative self-
image iMegro children take to school with them. Educators
must not only be concerned with improving the school
program, but they must be concerned with outside influences
which produce negative self-image in Negro children.
Phelan (1974), in a study to determine and compare the
achievement, self-concept, creativity, and attitude toward
school in fourth grade students in formal and informal
education programs, in Title I and non-Title I parochial
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schools in a southern district in New York, reached the
following conclusions:
1. There were significant differences between the mean
scores of formal and informal programs with respect to
composite achievement, reading achievement, compositie
creativity, originality and attitude toward school.
2. There were no significant differences between the
mean scores of students in formal and informal programs with
respect to language arts achievements, mathematics
achievements, self-concept, fluency, flexibility anfe
elaboration.
3. There were significant differences between mean
scores of students in Title I and non-Title I schools with
respect to composite achievement in reading, language and
math. Higher mean scores in attitudes toward school were
reported for Title I schools.
4. There were no significant differences between mean
scores of the Title I and non-Title I groups with respect to
self-concept and originality.
5. There were significant interactions between program
and school type with respect to composite achievement in
reading, creativity, fluency, and attitude toward school.
6. There were significant positive relationships for
the informal and Title I groups between self-concept and
composite achievement in reading, language arts and math.
The variables of mobility and environmetal processes
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were examined by Prior (1974) among 475 children living in a
poor urban area of New York City. Using reading scores
among sixth grade students in seven elementary schools, the
reading scores and the number of schools attended were
sorted into three categories according to school mobility.
The groups were then compared statistically to determine if
there was a significant difference in the average reading of
the three groups.
After this procedure the highly mobile and non-mobile
groups were sorted according to high and low achievers. The
groups were then categorized according to mobility and
achievement. A random sample of forty-eight was chosen, and
this sample was visited in their homes by two interviewers.
The Henderson Environmental Learning process Scale was
administered to the parents of the children selected.
The major conclusions drawn were that school mobility
does not significantly effect reading achievement, but that
there is a significant difference in the educational home
environment between children who achieve and those children
who do not achieve, regardless of mobility. The
investigator also concluded that there is no significant
interaction between achievement and mobility in regards to
home environment in relation to education.
The purpose of Stilwell's (196b) study was to provide
information for the growing body of self-concept evidence
through examination of various self-concepts-global and role
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self-concepts-and the way in which these variables relate to
intelligence and level of scholastic achievement.
Fifteen hypothesis were formulated and examined. The
population for the study included the entire sixth grade of
two elementary schools and the testing instruments used were
the California Test of Mental Maturity, the Metropolitan
Achievement Test and the semantic differential technique
using nine bipolar terms.
Global self-concept as measured in the study showed no
relationship with any of the selected achievement or
intelligence scores for boys or girls. The student self-
concept showed a higher relationship to achievement for boys
and a lower relationship for girls. Specific role self-
concepts as a reader and as an arithmetic student
exemplified a definite relationship to achievement.
The results of this investigation indicated that the
relationship between global self-concept is higher than that
between global and the more removed specific self-concepts.
A selected sample of first, second and third graders
was used in a study conducted by Alberti (1971). The
purpose of this study was to show the relationship to school
achievement and the child's self-perception. Inventory
items were based on Sarbin's Role Theory whereas the Self-
Perception-In School inventory was used in the major study.
The significant finding of this study was that self-
perception in school is significantly related to the child's
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reading and arithmetic achievement in the primary grades.
Donnerll (1972) included fifth grade children in a
small urban school system using two groups of lower socio-
economic and two groups of upper socio-economic groups. The
instruments used in the testing were the Ability Self-
Concept Scale and the Reading Self-Concept Scale.
Characteristics of the Global Self-Concept Scale were
studied and found to be desirable for use.
There were 188 pre-adolescents subdivided into twelve
comparison groups by sex, socio-economic status, and reading
achievement level. Findings from the analyses revealed that
both sex-role and socio-economic status were unrelated to
all three self-concept measures. A child's achievement in
reading was significantly related to reading self-concept
and to ability self-concept but unrelated to global self-
concept. Low readers had low ability self-concepts
irregardless of sex role or socio-economic status. Average
and high readers had similar reading self-concepts and
ability self-concepts.
The major conclusion was that children have by
preadolescent years differentiated their self-concept into
sub-dimensions related to specific roles as as student or a
reader. Success and failure in specific areas are unrelated
to the student's global view of himself as a reader and as a
student.
A sample of twenty-one children of Puerto Rican descent
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was used in a pre-post design by Mangano (1971). Measures
used for testing were the "Metropolitan Achievement Test"
and a Spanish translation of the "Michigan State General
Self-Concept of Ability Scale." Specific aspects
investigated were: (1) Can the images and expectations held
by a migrant parents for low achieving youngsters be
modified? (2) Will systematically increased images and
expectations as perceived by migrant children result in
higher self-concepts of ability? and (3) Will improved self-
concepts of ability result in significant increases in
academic achievement? The results indicated that the self-
concept of ability and the academic achievement of the
experimental groups showed a significant increase.
The relationship of academic success to adolescent
identification with "student role" was the subject for study
chosen by Murray (1966). The data were collected from a
1966 survey of ninth graders conducted in eight schools of
varying racial mixtures in Pittsburgh, Pennsylvania. A
computer-based contest analysis of "Who Am I" responses
measured self-concept scores. Their major finding was that
the level of scholastic achievement is positively related to
frequency of identification with the student role.
In a study conducted by Clifford (1972) ninety-nine
fourth, fifth, and sixth graders were examined to determine
the relationships between internality and performance on
spelling, vocabulary and math tests. The subjects in these
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areas determined the levels of difficulty at which the
students worked. The results of this study showed that
internality showed a significant positive correlation with
performance.
Godfrey (1970) studied the effect of intelligence,
achievement, self-concepts and attitudes among 1,216 typical
sixth and seventh grade students in fourteen North Carolina
public schools. Godfrey asserts that the basic approach of
the North Carolina Advancement School has been based on the
belief that psychological and attitudinal factors of
underachievement must be treated before students can achieve
academically. The program of the North Carolina Advancement
School centers around improving the students1 self-concept
attitudes and responsibility for learning. The data
collected are being further analyzed but indications are
that the Advancement School program has affected changes
toward the norm.
A significant relationship may exist between patterns
of achievement and the perceived self according to Gill
(1969) who investigated this relationship using 1,424 ninth
grade students at an Ontario Institute for Studies in
Education. The students self-perceptions were inferred from
ratings on a Perceived Self Scale. Results indicated a
significant relationship between patterns of achievement and
the perceived self. The findings revealed that there was a
more positive feeling of acceptance by teachers and peers
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when there was overachievement rather than underachievement.
Gill states that:
this demonstrates the importance of teachers'
attitudes toward students in shaping their role in
self-concepts. Therefore, teachers should
consider self-concept as an important aspect of
learning and development with the school and
through its educational process should seek to
promote and foster in every child.
Allen H. Frerichs (1970), in his manuscript entitled
"Relationship of Self-Esteem of the Disadvantaged to School
Success" states that lack of success experiences in school
is a central concern for the education of inner-city blacks.
The subjects of this study were seventy-eight black sixth
graders living in a large mid-western inner-city area. All
of the children were from lower social class homes.
Measuring instruments were adaptations of the Self-Esteem
Scale, I. Q. test scores, grade point average for the
academic year, and standardized achievement reading scores.
After special grouping in separate categories, the
results showed that the youngsters who had a high degree of
school success as measured by grade point average and
reading level scored significantly higher on the Self-Esteem
Scale than did the less successful students. This study
supports the research that shows a relationship between a
positive self-esteem and school success.
The dependent variables (environmental control and
academic self-concept) and independent variables (family
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background, sex and ethnicity) were obtained on a
questionnaire by Paton, Walberg and Yen (Paton, 1973). This
was administered to students in English classesd in four
Chicago public high schools. Students were asked to rank
themselves academically with others in the class. The
concept of environmental control was measured by a self-
ranking questionnaire used by Coleman in 1966 (Paton).
family background was measured by items developed by
Research Triangle Institute. Ethnicity was measured by an
item asking the child to describe himself as to his
particular race or nationality.
The following conclusions were reached from this study:
1. More Negro than white students reported that they
can learn; more Negro than white students reported that good
luck is more important than hard work for success and that
something or somebody stops them when they try to get ahead.
2. Higher family background was associated with
increased feeling that one is as bright as other students;
but, there was no ethnic difference on this item.
3. Even though relatively more Negro students feel
that they can learn, their sense of self-esteem does not
extend into their perception of comparative achievement.
4. There was a positive relationship between self-
concept and academic achievement.
5. Perhaps more empirical studies in urban classrooms
will place the practice of teaching on a stronger basis.
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James R. Watson (1973) concluded that negative self-
concepts in low ability children could be changed by
emphasizing the positive qualities of all youngsters,
especially the less able. He states that:
students often see themselves negatively,
especially in school related areas. It is
possible by employing interesting, positive
approaches, to counteract and contradict the
perpetual message throbbing in the brain of many
low-abilty students. "I am not capable..."
Dennis Hoffman (1973) supports the belief that teachers
must teach self-understanding for productive living. A
person is not just what is seen, but what is perceived. A
person consists of physical, emotional, intellectual, social
and aesthetic dimensions. Not until these five dimensions
and their interaction with each other are definitely and
positively considered can the total person be understood.
According to Tuckman and O'Brien,
All members of society are not afforded the
same advantages. All members can not take equal
advantage of the opportunitiies that are
available. "Children who grow up in impoverished
homes, reared by parents with limited education,
limited occupational skills, limited aspirations
and limited prospects clearly begin life at a
considerable disadvantage. These children can be
found in the urban ghettos and in the rural
communities alike" (Tuckman, 1969).
If children are to have a positive self-concept and
thereby improve their academic achievement, then the
classroom must carry out practices which will enhance the
self-concept. The classroom must be a place, "above all,
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where he can experience success in subject matter, human
relationships and the discovery of self as a person of worth
and dignity" (A.S.C.D.).
In such an atmosphere, strong selves will grow,
facilitated and tempered by the give and take, the struggle
and the tolerance, the failure and the success (A.S.C.D.).
The result will be a better population equipped with higher
self-concepts resulting in better academic achievers for
those children who are considered as culturally deprived.
Campbell's (1981) study concluded that intellectual
development, or the child's ability to act on information,
is a function of his self-concept. According to Roberts
much of a child's academic behavior is influenced by his
self-concept or perceptions. The results in this study of
fifty-one subjects (45% black, 45% hispanic and 10% others)
from an urban school setting and a community which was
economically considered low-class, revealed that there is a
positive relationship between self-concept and reading
achievement (word and comprehension), social studies
achievement, science achievement and listening comprehension
achievement. Based on the results of this study, it can be
concluded that self-concept enhancement is more a function
of high level thought than it is of low level thought.
Eshel and Klein (1981) studied elementary pupils
(Grades 1-4) in Jerusalem, Israel and administered a brief
academic self-concept questionnaire as part of a major study
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as part of a major study of school integration. All pupils
were also given standardized achievements tests in language
and mathematics, and end-of-year teacher grades for these
subjects were collected. Results indicated that although
academic self-concept gradually declined over years in
school, their accuracy in reflecting both teacher grades and
objective scores increased. However, different patterns of
development were found for lower-class and middle-class
children enrolled in integrated and nonintegrated
classrooms.
Joseph and Maguire (1982) researched the interaction
between time of feedback and academic self-concept on level
of performance in arithmetic skill. The interaction between
time of feedback and academic self-concept on performance in
arithmetic skills was investigated using 236 fourth grade
students. Using Purkey's jackknife procedure, the
regression lines of performance of perceived ability in
spelling and reading were flatter for the group receiving
immediate knowledge results than for the group receiving
immediate knowledge of results. The flatter regression line
for the 24 hour delay group was carried by students at the
lower end of the perceived ability continuum having higher
achievement scores than similar students in the other two
groups. Thus, delayed feedback appeared to benefit students
of low perceived ability.
Newman (1984) studied children's achievement and self-
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evaluation in mathematics. This study consisted of a
longitudinal analysis of children's achievement and self-
perceptions of ability in mathematics across Grades 2, 5,
and 10. Results showed that between grades 2 and 5
mathematics achievement is causally related to self-ratings
ability.
A study by Song and Hattie (1984) investigated the
relation between home environment, self-concept, and
adacemic achievement. It found and cross-validated over
four samples of 2,297 Korean adolescents that self-concept
is a mediating variable between home environment and
academic achievement. The results did not support the
commonly held view that home environment exerts direct
effects on academic achievement. In terms of self-concept,
academic self-concept affected academic achievement more
strongly than did presentation of self or social self-
concept.
In a sample of 559 fifth grade students, measures were
collected to assess (a) multiple dimensions of self-
attribution for causes of academic outcomes; (b) multiple
dimensions of self-concept; (c) multiple dimensions of
inferred self-concept; (d) academic achievement (Marsh,
1984). Overall students who attribute academic success to
ability and effort, and do not attribute failure to a lack
of ability and to a lesser extent not to a lack of effort
were found to have a better academic self-concept and better
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achievement. The specificity and the predictability of the
observed pattern of relations support the construct validity
of interpretations based on both the self-attribution and
self-concept instruments.
The relation of classroom experience to children's
self-perceptions of ability, effort and conduct was
investigated in an observational study of 85 second and
sixth graders (Pintrich and Blumenfeld, 1985). Data were
collected on student's achievement level; self-perceptions;
and their academic, conduct, and personal interactions with
teachers and peers. Self-perceptions were slightly
influenced by teacher behaviors. The findings suggest that
children distinguish among different types of feedback on
achievement-related self-perceptions in laboratory and
classroom settings.
Cole (1984) studied fifty-five seventh grade students
from three randomly selected urban school districts. All
fifty-five subjects were of the low socio-economic class
with twenty-six being educationally disadvantage and twenty-
nine noneducationally disadvantaged. The researcher
concluded that when used conjunctively locus of control and
field dependence complement each other and appear to form a
more precise predictor of academic self-concept and
achievement in math and reading.
A study by Ashford (1984) examined the effects of
selected value clarifying strategies on the self-concept of
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sixth grade rural children. The population of the study was
forty-seven sixth grade students enrolled at Marshall
Elementary School, North Carrollton, Mississippi. As a
result of the data analysis, the researcher concluded that
in this study the value clarifying strategies exerted a
significant influence on students' self-concepts. On the
instrument measuring self-concept (Piers-Harris Children's
Self-Concept Scale), the treatment group which experienced
selected value clarifying strategies had a significantly
higher mean than did the control group.
A seven year study by Allred (1984) was an evaluation
of Positive Action, an elementary school self-concept
enhancement curriculum. Data from students, teachers,
parents and principals revealed Positive Action was
perceived as an effective, valuable and appropriate
elementary school self-concept enhancement curriculum. It
was strongly recommended that schools interested in
elementary school enhancement curriculum consider Positive
Action.
The self-concept study of fourth and fifth grade
children by Bahadori (1985) investigated students' self-
differentiation and salience in three settings (School,
Home, Friends). The categories were found to be setting-
specific. Personal Attributes and Competence
characteristics were generated primarily in the school
setting. Activities, Belongings, Control, and Social
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Identity self-descriptors represented the self in the Home
setting. Social Attributes were characteristic in the
Friends setting. Appearance characteristics were produced
more often in the School and Friends setting than in the
Home setting. Results supported the view of a dynamic and
differentiated self-concept in children.
Vinson (1984) conducted a comparative study of academic
achievement in reading, mathematics, and self-concept of
sixth graders in elementary schools and middle schools.
Results of the study showed a lack of significant
differences in self-concept and supported the notion that
sixth graders in a middle school would not suffer a drop in
self-concept as a result of being taken from the "top" of
the elementary grade structure and put into the "bottom" of
the middle-school structure.
An interesting study was designed by Carey (1984) to
investigate the intervention program, PEP-UP, in the
Richmond Public Schools in Richmond, Virginia, and to
determine if significant differences occurred in the
academic achievement and self-concept of the program
participants. Major findings were: (1) There was a
significant difference in the reasing achievement after
seven months of instruction between the experimental and
control group; (2) the mathematics achievement scores were
similar for both groups and no significant differences were
found; (3) the Self-Esteem Inventory (SEI) aid not indicate
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found; (3) the Self-Esteem Inventory (SEI) did not indicate
a significant difference between the groups, even though a
slight increase in scores was evident for the PEP-UP
students; (4) a significant difference in teachers1 ratings
did occur between the experimental and control groups.
Major Theoretical Orientations
The cognitive developmental theory is employed in this
study. The basic theoretical constructs Jean Piaget
proposed for intellectual functioning are: (a) a system of
schemes or patterns of activity - not the activity or
response itself - but rather its form, pattern or structure,
and (b) the balancing or equilibration of two mechanisms -
one to conserve or preserve the system of schemes
(assimilation) and the other to modify and transform the
system (accommodation).
Definition of Terms
Culturally Deprived Students. This term is employed
for pupils of the lower socio-economic groups who have had
limited access to education and is often used
interchangeably with "educationally deprived" (Riessman,
1962).
Self-concept. "Those parts of the phenomenal field
which the individual has aifferentiated as relatively stable
and definite parts of characteristics of himself" (Good,
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Academic Achievement. "Knowledge attained or skills
developed in the school subjects, usually designated by test
scores or by marks assigned by teachers, or by both" (Good).
Relationship. "An association or connection in some
known and definite manner, thereby providing a basis for
transfer of training" (Good).
Sixth Grade. "The sixth year of work of an elementary
school" (Good).
Carver Elementary School. This school is composed of
grades 4-6 and three special education classes in the
Terrell County Public School System.
Terrell County. Rural, southwestern Georgian county
with an approximate population of 9,000. The economy
thrives on farming and the manufacture and production of
farm products.
Statement of the Hypothesis
For treatment of this study the following null
hypothesis will be used.
There is no significant relationship between self-






The research design is the correlation design for
collecting data to test the relationship between two or more
quantifying variables.
The proposed study will involve 100 sixth grade
students at Carver Elementary School in Dawson, Georgia,
1987-1988. A random sample of students will be used for the
study. Each student will be assigned a number and a "Table
of Random Numbers" will be used to determine sample numbers.
All sixth grade students will be given Stanley
Coopersmith's Self-Esteem Inventory (CESI) which consists of
58 items designed specifically for children from ages 9 to
14 years. The test asks only whether a certain attitude or
characteristic is "like me" or "unlike me" as the child
perceives himself. There is a maximum possible score of 100
which represents the highest possible self-concept.
This particular test was chosen because it was used by
Norma Trowbridge in a similar study (Trowbridge, 1972).
In addition to the above named test, the Walter W.
Hudson Self-Concept Scale will be given to 100 sixth grade
students. This test was chosen because it is particularly
suitable for culturally deprived students and may be




The group will then be divided according to positive
and negative test scores, having been determined by scores
made on the above named self-concept tests.
Both groups will then be given the Iowa Basic Skills
Test in Mathematics at which time both the positive and
negative self-concept groups will be compared to their
academic achievement.
After these data have been collected the researcher
will calculate the results using the appropriate statistical
techniques. Correlating the statistical findings in both
groups, the investigator will be able to determine if the
variable (self-concept) has any effect on the academic
achievement of the culturally deprived child.
Sampling
The convenience sampling technique was utilized. A
convenience sampling technique is a non probability sampling
which enables the investigator to choose the closest live
person as respondent. It was decided upon because of the
nature, the time, and the purpose of participants. The
disadvantage of using this technique is that it is not a
random sampling.
The students chosen for this study were black,
economically deprived sixth grade children from a rural
south Georgia school. There were sixty-two girls and
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thirty-eight boys who had been retained in the same grade
one or more years.
Data Collection Procedure/Instrumentation
Fifty questions dealing with self-concept were selected
from the Walter W. Hudson Self-Concept Scale. The questions
dealt with the relationship of the child within his family,
and the child's self-esteem. Of the fifty questions in the
questionnaire, twenty were selected to be tabulated because
they best correlated with the purpose of this study.
The Iowa Basic Skills test in mathematics was
administered to evaluate the mathematics competency.
Testing occurred in two sessions. As the students
entered the lunchroom during their lunch hour they were
randomly selected to take the evaluator designed self-
concept test.
The Iowa Basic Skills test in mathematics was
administered in the classroom setting during the spring,
prior to the second test, but wtihin a two month frame of
time.
One hundred students participating in the free summer
lunch program were selected randomly for the presenter
designed self-concept test. Sixty-two girls and thirty-
eight boys participated in the study. The students all met
the requirements of low socio-economic background and all





Pearson r was utilized to test the degree of the
relationship between self-concept and academic achievement.
The Pearson r has a value of -1 to +1. The closer the value
of the coefficient to -1 or to +1 the stronger the
relationship between the variables.
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CHAPTER IV. PRESENTATION OF THE RESULTS
The hypothesis, there is no significant relationship
between self-concept and academic achievement of the
culturally deprived child, is rejected in this study.
According to the studies, it was found that there is a
relationship between a positive self-concept and academic
achievement. When students score higher on positive self-
concepts ratings, there is generally a positive correlation
with higher academic achievement.
One of the most pressing problems facing many schools
today is the "culturally deprived child." He may be the
"victim of circumstances" but he is, nevertheless, somebody
who must somehow be taught to think of himself positively
and that he is someone who can achieve.
This places a tremendous responsibility on the school
for the classroom must be the laboratory wherein the child
learns that he can and must achieve.
Whatever we do in teaching depends upon what
we think people are like. The goals we seek, the
things we do, the judgements we make, even the
experiments we are willing to try, are determined
by our beliefs about the nature of man and his
capabilities. It has always been so. Teachers
who believe children can, will try to teach them.
Teachers who believe children are unable, give up
trying or spend their days on a treadmill,
hopelessly making motions they never expect will
matter. The beliefs we hold about people can
serve as prison walls limiting us at every turn.
They can also set us free from our shackles to
confront great new possibilities never dreamed of
before. No beliefs will be more important to
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education than those we hold about the nature of
man and the limits of his potentials. Whenever
our ideas about human capacities change, the goals
of teaching must change, too. Whatever we decide
is the best that man can become, must necessarily
set the goal of education (A.S.C.D.).
A Pearson correlation revealed a substanital relation
between self-concept and academic achievement. The
correlation between self-esteem and low academic achievement
registered .81 Pearson's r.
Crosstabulation of academic achievement on math and
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CHAPTER V. IMPLICATION OF STUDY FOR
SOCIAL WORK PRACTICE
Limitations of the Study
Some limitations of this study are as follows:
1. This study will be limited to the sixth grade
students in the 1987-1988 school year in Terrell County
Public Schools.
2. The limitations inherit in any standardized test
apply to those used in this study.
3. Although testing instruments are available to
measure "self-concept", there are exceptional difficulties
in measurement in this area, mainly due to complexity of
problems of definition and of criteria.
4. This study will employ the Coopersmith Self-Esteem
inventory, the Walter W. Hudson Self-Concept Scale and the
Iowa Basic Skills Test in mathematics.
Suggested Research Directions
It is recommended that more research on the
relationship between self-concept and academic achievement
be conducted with greater emphasis on the culturally
deprived students.
It is recommended that all social workers examine their
own attitudes concerning the culturally deprived child and
Self-Concept
41
make an honest analysis of self to determine what needs must
be met and what changes must be made if they are to train
children to think positively of self.
It is recommended that social workers and teachers
should be given in-service training whereby they could be
exposed to:
1. Activities that raise children's self-image.
2. Techniques that make disruptive children want to
gain positive peer control.
3. Materials using low reading levels but high
interest levels.
4. Approaches to learning that utilize the senses.
5. Appeals to instruction that are multi-ethnic.
6. Approaches to the three R's that are practical.
7. Subjects that are relevant to the needs of pupils.
8. Materials that are free and inexpensive.
9. Activities that help build confidence and respect.
10. Steps to insure good classroom management.
It is recommended that there be greater involvement
between the school, parents and the community.
Summary and Conclusion
The study negated the null-hypothesis that there is no
correlation between self-concept and academic achievement.
A summary shows the need in the Terrell County School System
to emphasize to the teaching professional and social worker
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the need to raise self-concept of the low socio-economic
student; thereby, these efforts should lead to the
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I. To what extent, to you think things listed below will
prevent you from getting the kind of work you would like to
have? (Mark one circle for each line.)
1. Not at all 2. Somewhat 3. A lot 4. Don't know
a. Your religion 1 2 3 4
b. Your sex 1 2 3 4
c. Your race 1 2 3 4
d. Your family background 1 2 3 4
e. Your political views 1 2 3 4
f. Your lack of education 1 2 3 4
g. Lack of vocational training 1 2 3 4
h. Lack of ability 1 2 3 4
i. Not knowing the right people 1 2 3 4
j. Not wanting to work hard 1 2 3 4
k. Not wanting to conform 1 2 3 4
II. Compared with others your age throughout the country,
how do you rate yourself on school ability? (1) Far above
average (2) Below average (3) Slightly below average (4)
Average (5) Slightly above average (6) Above average (7)
Far above average
III. I more strongly believe that:
a. Many of the unhappy things in people's lives are
partly due to bad luck.
b. People's misfortunes result from the mistakes they
make.
a. One of the major reasons why we have wars is because
people don't take enougn interest in politics.
b. There will always be wars, no matter how hard people
try to prevent them.
a. In the long run people geb the respect they deserve
in this world.
b. Unfortunately, an individual's worth often passes
unrecognized no matter how hard he tries.
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a. The idea that teachers are unfair to students is
nonsense.
b. Most students don't realize the extent to which
their grades are influenced by accidental
happenings.
a. Without the right breaks one cannot be an effective
leader.
b. Capable people who fail to become leaders have not
taken advantage of their opportunities.
a. No matter how hard you try some people just don't
like you.
b. People who can't get others to like them, don't
understand how to get along with others.
IV. I more strongly believe that;
a. I have often found that what is going to happen will
happen.
b. Trusting to fate has never turned out as well for me
as making a decision to take a definite course of
action.
a. In the case of the well-prepared student there is
rarely if ever such a thing as an unfair test.
b. Many times exam questions tend to be so unrelated to
course work, that studying is really useless.
a. Becoming a success is a matter of hard work, luck
has little to do with it.
b. Getting a good job depends mainly on being in the
right place at the right time.
a. When I make plans, I am almost certain that I can
make them work.
b. It is not always wise to plan too far ahead because
many things turn out to be a matter of good or bad
fortune anyhow.
a. In my case getting what I want has little or nothing
to do with luck.
b. Many times we might just as well decide what to do
by flipping a coin.
a. Who gets to be the boss often depends on who was
lucky enough to be in the right place first.
b. Getting people to do the right thing depends upon
ability, luck has little to do with it.
a. Most people don't realize the extent to which their
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lives are controlled by accidental happenings,
b. There really is no such thing as "luck".
a. In the long run the bad things that happen to us are
balanced by the good ones.
b. Most misfortunes are the result of lack of ability,
ignorance, laziness, or all three.
a. Sometimes I can't understand how teachers arrive at
the grades they give.
b. There is a direct connection between how hard I
study and the grades I get.
a. Many times I feel that I have little influence over
the things that happen to me.
b. It is impossible for me to believe that chance or
luck plays an important role in my life.
V. This questionnaire is designed to measure the way you
feel about your family as a whole. It is not a test, so
there are no right or wrong answers. Answer each item as
carefully and accurately as you can by placing a number
beside each one as follows:
1 Rarely or none of the time
2 A little of the time
3 Some of the time
4 Good part of tne time
5 Most or all of the time
Please begin:
1. The members of my family really care
about each other.
2. I think my family is terrific.
3. My family gets on my nerves.
4. I really enjoy my family.
5. I get along well with my family.
6. Members of my family argue too much.
7. There is no sense of closeness in my family.
8. I feel like a stranger in my family.
9. My family does not understand me.
10. There is too much hatred in my family.
VI. This questionnaire is designed to measure how you see
yourself. It is not a test, so there are no right or wrong
answers. Please answer each item as carefully and
accurately as you can by placing a number by each one as
follows:
1 Rarely or none of the time
Self-Concept
52
2 A little of the time
3 Some of the time
4 Good part of the time
5 Most or all of the time
Please begin:
1. I feel that peoiple would not like me if they
really knew me well.
2. I feel that others get along much better than
I do.
3. I feel that I am a beautiful person.
4. When I am with other people I feel they are
glad to be with me.
5. I think I make a good impression on others.
6. I think that I am a dull person.
7. I feel ugly.
8. I feel that others have more fun than I do.
9. I think my frields find me interesting.
10. I think I have a good sense of humor.
VII. This questionnaire is designed to measure how you see
yourself. It is not a test, so there are no right or wrong
answers. Please answer each item as carefully and
accurately as you can by placing a number by each one as
follows:
1 Rarely or none of the time
2 A little of the time
3 Some of the time
4 Good part of the time
5 Most or all of the time
Please begin:
1. I feel powerless to do anything about my life
2. I feel blue.
3. I feel that I am needed
4. I am irritable.
5. I get upset easily.
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FAMILY CARES ABOUT EACH OTHER
Value Label
None of the time
Little of time
Sometimes
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FAMILY GETS ON MY NERVES
Value Label
None of the time
Little of time
Sometimes
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Mean 2.830 Std Err .140 Median 3.000
Mode 3.000 Std Dev 1.400 Variance 1.961
Kurtosis -1.074 S E Kurt .478 Skewness .242
S E Skew .241 Range 4.000 Minimum 1.000
Maximum 5.000 Sum 283.000
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FAMILY ARGUE TOO MUCH
Value Label
None of the time
Little of time
Sometimes
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TOO MUCH HATRED IN FAMILY
Value Label
None of the time
Little of time
Sometimes
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OTHERS GET ALONG BETTER
Value Label
None of the time
Little of time
Sometimes
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I AM A BEAUTIFUL PERSON
Value Label
None of tne time
Little of time
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PEOPLE ARE GLAD TO BE WITH ME
Value Label
None of the time
Little of time
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Total 100 100.0 100.0
None of the time +
9








+ + + +

















































I MAKE A GOOD IMPflESSION ON OTHERS
Value Label
None of the time
Little of time
Sometimes


































Total 100 100.0 100.0
None of the time +
14








+ + + +














































None of the time
Little of time
Sometimes
Good part of time
All Times






































None of the time +
29








+ + + +













































None of the time
Little of time
Sometimes


























None of the time +
38








+ + + +
















































OTHERS HAVE MORE FUN THAN I DO
Value Label
None of the time
Little of time
Sometimes






































None of the time +
47








+ + + +

















































MY FRIENDS FIND ME INTERESTING
Value Label
None of the time
Little of time
Sometimes






































None of the time +
27








+ + + +














































I HAVE A GOOD SENSE OF HUMOR
Value Label
None of the time
Little of time
Sometimes


































Total 100 100.0 100.0
None of the time +
42








1 15 30 45
Frequency
Mean
Mode
Kurtosis
S E Skew
Maximum
Valid Cases
2.420
1.000
-1.142
.241
5.000
100
Std Err
Std Dev
S E Kurt
Range
Sum
•
1.
•
4.
242.
Missing Cases
148
478
478
000
000
0
Median
Variance
Skewness
Minimum
2
2
1
.000
.185
.542
.000
